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ABSTRACT

The Right to Free and obligatory Education
(RTE) Act of 2009 requires free and obligatory
elementary education for all children, including
CWSN. This legidlation establishes a legislative
framework that guarantees all children aged 6 to
14 years free and compulsory enrolment,
attendance, and compl etion of elementary school.
Section 3 (2) of the RTE Act focuses on the primary
education of children with disabilities. The

Authors education of studentswith different abilitiesbegins

Mohd SadigAli Khan, Ph.D. with separation, integration, and finally inclusion.

Gopal Narayan Dwivedi, Research Scholar According to a report by the United Nations
Educational, Scientificand Cultural Organization
(UNESCO, 2019), 27% of children with special
needs (CWSN) aged 5 to 19 years. About 12% had
never attended an educational institution and had
dropped out of school.. In this study, the
investigator used the descriptive survey method.
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found no substantial differencein attitudestowards
inclusive education among male and female
secondary school teachers.
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INTRODUCTION

Education is aright for all children, regardless of disability, as it prepares them to face life’s obstacles.
Growing up with aknowledge of our surroundingsisessentia for education. Humanrightshavethe potential
to affect the environment and promote positive social change. To achieve educationfor al, al children need
accessto high-quality education. The UNESCO Convention against Discrimination in Education (1960) and
other international human rightstreaties, including the Universal Declaration of Human Rights (1946),
Convention ontheRightsof the Child (1989), and UN Convention on the Rights of Personswith Disabilities
(2006), prohibit exclusion from educationa opportunitiesbased on gender, ethnicorigin, language, religion,
nationality, or socioeconomic status Conditions, abilities, etc. Education for differently abled pupil sprogresses
from segregation to integration, and finally inclusion. In India, inclusive education began in 2001 with the
SarvaShikshaAbhiyan (SSA), whereasit isnot anew concept in Western countries. Integrated educationin
Indiabegan with Integrated Education for Disabled Children (IEDC) in 1974. Inclusive educationisamong
them. According to EFA (2000), inclusiveeducationisacritical strategy for addressing marginalization and
exdusion. EFA prioritizesproviding equa learning opportunitiesfor al children. Inclusve Education prioritizes
providing opportunitiesfor dl childrentolearntogether.

Indusiveeducationaimstoincluded| childrenin theeducationd process. Inclusveeducetion, sometimes
known asspecia education, aimsto addressthe needs of studentswho have historically been excluded or
margindized in the classroom. Inclusive education, sometimesknown asspecia education, aimsto address
the needs of sudentswho havehistorically been excluded or margindizedinthedassroom. Inclusiveeducation
alowschildrenwith and without impairmentsto | earn together in the same classes. Research indi cates that
alowing children withimpairmentsto attend classrooms al ongside peerswithout disabilitiesleadsto postive
outcomes. Improving cultures, policies, and practicesinvolves morethan just addressing knowledgebarriers
for learners. Education system and educational ingtitutions, hencethey arereceptiveto diversity.

Meaning of Inclusive Education
The term “inclusion” refers to the practice of involving a person in group activities so that he has equal

accessto all opportunitiesasany other member of the group.In other words, inclusionisaccepting al typesof
learners, whether they areimpaired, non-disabled, gifted, backward, mal adjusted, and so on.

What is Inclusive Education?

Inclusive education entail soffering equa chancesto dl learners, whether disabled or not, inaregular
classroom setting. In an inclusion context, all students learn together, with an emphasis on the learners’ skills
rather than their impairments. Ininclusive education, al learners participate equally in academic and co-
curricular activities. In aninclusive environment children with specia needs spend most of their timewith
normd children.

Definition of Inclusive Education

AccordingtotheNationa Commissionon Speciad Needsin Educationand Training (NCSNET), indusive
education isalearning environment that promotesthefull personal, academic, and professiona devel opment
of dl learners, regardless of race, class, gender, disability, rdigion, sexud orientation, learning styles, or language.

Scope of Inclusive Education

> Itinvolveal children, including healthy children, sick children, children of migrant workers, children
fromtriba communities, and so on.

»  Incdusiveeducation creates acomfortable environment for al students.
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Encourageeducationfor disabled girls.

Promote | CT-based technol ogy for impaired students.

Implement acurriculum adaption approach.

All learnersreceive education depending ontheir needs.

Theschool will providespecid programmesfor impaired students.

Aidsand equipment must be provided to impaired students so that their basic needscan be met.

YV VVYVYYVYYV

Need and Significance of Inclusive Education

Qudlitativeeducation provides more benefitsthan quantitative education. Inclus ve educationisessentia
for improving educationa quality. Quaity educationisfeasblewhendl learnershaveequa educationd chances.
Thefollowing pointsdemonstrate the need and importance of inclusive education:

»  Skill Development: Aninclusive setting fosters collaboration and tol erance skillsamong learners.
Students can learn about one other’s personalities in an accepting setting.

»  Confidence Development: Inclusive education offersalessrestrictive setting for impaired learners,
allowing themto sharetheir perspectivesand engagein typical activities. Asaresult, it promotesthe
growth of confidenceamong impaired students.

»  Development of Society: Strengthening theeducation system leadsto societdl development. Inclusive
education enableseducationa systemimprovement. A better education system promotesstudent progress
and allowsthemto have abeneficia impact on society.

»  Development of Nation: Marginalization, poverty, and discrimination hinder national growth. All of
thesefactors can be avoided throughinclusive education, dlowing thenation to flourish positively.

»  Universalization of education requiresinclusive education. According to the SarvaSikhayaAbhiyan
(SSA), universa education cannot beredlized without inclusion.

»  Indusveeducationisessentiad for achievingsodd equdity. Inclusveeducation providesequa opportunity
for dl students. Inaninclusiveenvironment, al learners, disabled or non-disabled, haveequal chances
and responsibilities. Asaresult, inclusive education promotes socia equality.

Literature Review

Fer guson (2008) believesthat trends point to negative outcomes, particularly for minority kidsand
studentswith certain typesof disabilities. The newest challengeisto makeinclusive practicesaccessibleto
everyone, everywhere, and at al times.

Michael Arthur-Kelly et al. (2008) proposethat interpersonal variablesare crucial toimproving
educationd support for sudentswith multipleimpairments.

Chhabra, Srivastava, and Srivastava (2010) conducted a study to assess instructors’ views and
concernsabout include children with disabilitiesin theregular classroom. Thefindings show that Botswana
indructorshaverather negative opinionstoward inclus veeducation. A significant associ ation wasfound between
attitudes and worries (r =.323). Thefindings a so show that many ordinary teachersare unprepared and
scared of working with studentswith disabilitiesin regular classes, resulting in frustration, resentment, and
unfavorableattitudestowardinclus ve education becausethey believeit will lead tolower academic stlandards.

Khan,A. T. (2011) conducted a study on secondary school teachers’ attitudes and knowledge of
inclusive education in Bangladesh. This study’s quantitative and qualitative findings indicate that secondary
school teachersgeneraly support inclusive education for studentswith specia needs. The study found that
most Bangladeshi secondary school instructors supported theinclusion of such youngstersin norma classes.

Belapurkar, M. A., and Phatak, V. S. (2012) conducted astudy on the knowledge and attitudes of
school teacherstowardsinclusive education. The study found that instructorsin both rura and urban areas
haveadightly negative attitude towardsinclusive education training and curriculum.
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Alovic, D. & Brojcin,B. & Glumbric, N. (2014). Teachers of inclusive education in Vojvodina™.
Theresultsaregeneraly Participantshad neutral attitudesand more positive expectationstowardsinclusive
education. About the built-in results, the study also found that high school sand kindergartensalso includes
teacherswith positive professional experience Thosearound them reported more positiveatitudestoward I E.

Kaur,M. & Kaur, K. (2015) said that there was no significant difference opinionsamong male and
fema e middle school teachersregarding attitudestoward inclusion, education. Thisstudy a so showsthat
there are significant differences between rural and urban Junior high school teachers’ attitudes toward inclusive
educstion.

Kumar,A. (2016) conducted a study titled “Exploring Teachers’ Attitudes towards Inclusion”. Education
system”. The main finding of the study is the large differences between rural areas and urban inclusive education
teachers. Thisstudy a so concludesthat thisisthe case, significant differences between maleand female
teachers, low experience and high experienceteacherson the path to inclusive education.

Need and Significance of the Study

Inclusiveeducationisanintegra component of al education systems. Thereshould bemoreopportunity
tod| pupilsinnormd classroomsat the same schools. Inclusive education in our country isfacing significant
obstacles. To successfully addressthedifficultiesit isvery vita to strengthen thevariousaspectsof inclusive
education:

»  This study aims to understand secondary school teachers’ attitudes towards inclusive education in
Aligarh Uttar Pradesh.

»  Theresearcher created attitude questionnairesfor secondary school teachersto aid futureresearch on
inclusiveeducetion.

»  The study’s findings will raise awareness of inclusive education among both the state and central
Governments.

»  Thestudy’s findings on secondary school teachers’ attitudes towards inclusive education can help the
Government and policy makersmodify policiesandideasto successfully implement inclusive education
inIndia

Purpose of the Sudy

1. Todeterminetheattitudes of secondary school teacherstoward inclusive education.

2. ToCompare male and female secondary school teachers’ attitudes on inclusive education.

3. To Compare rural and urban secondary school teachers’ attitudes towards inclusive education.
4.

To determinetheattitude of experienced teacherstowardsinclusive education compared to thosewith
lessexpertise.

Hypothesis of the Study

H,,: Thereisnofavourableattitudeamong Secondary Schools Teacherstowardsinclusive education.

H,: Thereisnosignificant differencein attitudestowardsinclusive education among maleand female
secondary school teachersinAligarh district.

H,: Thereisnosubstantia differencein attitudestowardsinclusive education among rural and urban
secondary school teachersinAligarh district.

H,,: Thereisnosubstantial variation in teachers’ attitudes towards inclusive education in Aligarh district,
regardlessof their teaching experiencelevd.

January to March 2024  www.shodhsamagam.com
A Double-Blind, Peer-Reviewed, Referred, Quarterly, Multi Disciplinary
and Bilingual International Research Journal

120



. ) i Mohd SadigAli Khan, Gopal Narayan
ISSN : 2581-6918 (E), 2582-1792 (P) 58
Year-07, Volume-07, Issue-01 SHODH SAMAGAM | pyjvei Page No. 117 - 124

Methodology of the Sudy
Method of the Sudy

Theresearchersutilized adescriptive survey drategy inthisinvestigation. Investigatorscollected, andysed,
andinterpreted dataus ng various descri ptive survey research instruments, techniques, strategies, and methods.
Population of the Sudy

The study population included al male and female secondary school teachersinAligarh district Uttar
Pradesh (India).
Sampleof the Sudy

The sampleincluded 150 secondary school instructors, with 81 male and 69 femaleteachers,
Sampling Technique

The stratified random sampling techni que has been used in the sd ection of sample.
Tool for theSudy

Theinvestigator employed aself-created questionnaireto collect datain thisinvestigation. Thescale
consistsof 30 elements, with acombination of positive (18) and negative Items:. (12). Thescalewasbuilt
using afive-point Likert scale: Strongly Agree(S.A.), Agree (A), Neutral (N), Disagree (D), and Strongly
Disagree.
Techniquesfor DataAnalysis

The present study’s investigator analysed data using Mean, SD, and the t-test.
DataCollection Procedure

150 secondary school teachersfrom 5 rural and 5 urban [ocations were administered tool sbased on
previousplanning. Theinvestigator aderted theauthorities of theinvolved schoolswell in advance about the
datacollecting. Theinvestigator carefully conveyed theinstructionsto secondary school teachersin staff
roomson what to do and how to rate the scaleitems. Therewasno timelimit for rating the objectson the
scale. Theschool teachersweretold to gradedl e ementson the scal eto assesstheir overall attitudetoward
Inclusive Education. All secondary school instructors completed therating scaleand carefully collected their
completed copies. Theresearcher collected 150 questionnairesfrom ten sel ected secondary schoolsand
determined the total score by comparing each item’s value. The researcher utilized a predetermined technique
to assess each questionnaireitem. Theresearcher utilized adirect scoring approach (5-4-3-2-1) for positive
itemsand areverse scoring method (1-2-3-4-5) for negativeitemsto cal cul ate the scoresfor each questionnaire
item. Theinvestigator handled the entire questionnai re computation processwith care.

Analysis & Interpretations of Data
H,;: Thereisnofavourableattitudeamong Secondary Schools TeacherstowardsInclusive Education.
TableNo 1: ShowstheNumber, Meanand S.D of the Total Teachers

Group | Number | Mean | SD
Teachers| 152 | 106.12|9.10
(Source: Primary Data)

Mean + Standard Deviation =106.14+9.10=115.22
Mean — Standard Deviation =106.12 -9.10 = 97.02
TableNo. 2: ShowstheLevd of Test Attitude of the Teachers based on the Cut Off Point

Scores Frequency | Percentage(%) | Level of Anxiety
More than 139.45 06 4 Favourable
Between 106.48 -19.45 135 90 Moderate
Below- 106.48 9 6 Unfavourable
Total 150 100

(Source: Primary Data)
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The table shows that out of 152 Senior Secondary School Teachers, 4% scored above 115.22,
approximately 90% scored between 97.02 and 115.22, and 6% scored below 97.02 on the researcher-
created Attitude M easurement Questionnaire. The mg ority (90%) of Senior secondary school teachersin
Aligarh district Uttar Pradesh, have amoderateattitudetowardsinclus ve education, scoring between 97.02
and 115.22.

H,,: Thereisnosignificant difference between male and female secondary school teachers’ attitudes towards
inclusveeducationinAligarhdidrict.

Table 3: Shows the Difference Between Male and Female Secondary School Teachers’ Attitudes towards

Inclusive Education
Group/Variable| N | Mean | SD Mean | SED | Df | t- Result
Difference value
Male 80|016.81|10.376 | 1484 |1.491 | 148|0.995 Not
Femae 70 | 105.32 | 07.324 significant

(Source: Primary Data)

*Significant at 0.05, ** Significant at 0.01 and @ Not Significant (Table Value of ‘t” against df (148) at
0.05level =1.98 & at 0.01 level =2.61)

0.05ANnd 0.01 level of significance (1.98 at the 0.05 level). The null hypothesisisaccepted at 0.05
levd, and theresult isnot Sgnificant. Md e and fema e secondary school teechershad similar attitudestowards
inclusveeducation. MdeingructorsinAligarh digtrict haveamorepostiveattitudetowardsind usive education
compared to femal eteachers, asindicated by their Mean Score.

H,: Thereisnosubstantial differencein attitudestowardsinclusive education among rura and urban
secondary school teachersinAligarh district.
Table3: Shows the difference between Rural and Urban Senior Secondary School Teachers’ Attitudes
towardsInclusive Education

Group/Variable| N | Mean | SD Mean | SED | Df | t- Result
Difference value
Rural 73 1107.79 | 11.44 3.28 146 | 148 | 2.24 | Significant
Urban 77 | 10451 | 5.612

(Source: Primary Data)

*Significant at 0.05, ** Significant at 0.01 and @ Not Significant (Table Value of ‘t” against df (148) at
0.05level =1.98& at 0.01 level =2.61)

Table 3 shows that the Calculate t-value (2.24) exceeds the 0.05 level of significance (1.98).
The null hypothesis is rgected a 0.05 level, indicating significant results. Thereisadatistically significant
differencein attitudestowardsinclusive education among rural and urban secondary school teachers. The
Mean Scoreindicatesthat rural secondary school teachersin Aligarhdistrict have amore positive attitude
towardsinclusive education than urban secondary school teachers.

H,: There is no significant difference in atitude among teachers with high teaching experienceandless
teaching experienceteacher regarding thar attitudetowards Inclusive EducationinAligarh district.

Table4: Shows the difference between less experience and high experience secondary.
School teachers’ attitudes towards inclusive education

Group/Variable| N | Mean | SD Mean SED | Df | t- Result
Difference value

High 77 | 106.16 | 9.858 0.74 1492 | 148 | 0.49 Not

Less 73 | 106.08 | 8.296 Significant

(Source: Primary Data)
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Significant at 0.05, ** Significantat 0.01 and @ Not Significant (Table Value of‘t’ against df (148) at
0.05level =1.98 & at 0.01 level =2.61

Table4 showsthat the Cal culate va ue (.049) islower thanthetablevaueat the0.05eve of significance
(2.98). Thenull hypothesisisaccepted at 0.05, indicating that theresult isnot satistical ly significant. Thereis
no substantid variationin attitudestowardsinclusiveeducation amongst teacherswith lessand more experience.
Based on the M ean Score, high experience secondary school teachersinAligarh district had amore positive
attitude towardsinclusive education compared toless experienced instructors.

Key Finding of the Sudy

1. Thesurveyfoundthat secondary school teachersinAligarh district, Uttar Pradesh, haveamoderate
attitudetowardinclusive education.

2. Thestudy foundthat maeand femdesecondary school teechershavesmilar atitudestowardsinclusve
education. In the Aligarh area of Uttar Pradesh, secondary school teachers’ attitudes on inclusive
education are unaffected by gender.

3. Thestudy found a considerable disparity between rural and urban secondary school teachers’ attitudes
towards inclusive education. It suggests that secondary school teachers’ attitudes toward inclusive
educationintheAligarh district are strongly influenced by their locdlity.

4.  Thestudyfound no significant variation in secondary school teachers’ attitudes towards inclusive education
based on their teaching experience level (high or low). It suggests that teachers’ experiences have no
major influence onthe attitude of secondary school teacherstoward inclusive educationinthedistrict
of Aligarh.

CONCLUSION

Inclusiveteachingisaprominent educationa programintheschool system. It providesequa opportunities
todl childrenin normal classrooms. The survey found that secondary school instructorsgenerally havea
moderate attitude towardsinclusive education. Thisstudy suggeststhat senior secondary school instructors
should designinclusiveeducation programsto gpply knowledge and skills. Teachersmust communicatecdlearly
about the challenges of inclusive education, such asashortage of assets collaboration between special and
regular teachers, and inadequatetraining programs. Universa education requirescomprehensveand integrated
educationfor dl pupils, including thosewho face chalenges.
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